
Differentiating Instruction: Repeated Readings (RR) 
 

The primary component of the RR intervention is engaging the student in repeated practice on a 

particular passage. That being said, to maximize the effectiveness of RR teachers need to select 

additional components to ensure the RR confers maximal benefit. Once teachers identify the 

student’s instructional reading level, teachers need to make three decisions: 1) Is demonstration 

needed or can the student read independently? 2) How many repetitions are needed? and  3) 

What feedback procedures should be used?  

 

1. The first decision to be made is if the teacher needs to use a demonstration component or 

have the student read “cold” (i.e., reading without ever previously seeing the passage). If 

a student is reading below 85% accuracy then it is recommended that teachers use 

Listening Passage Preview, if the student is reading above 85% accuracy then cold 

reading with error correction procedures is recommended. 

 

2. The second decision to be made is how many repetitions of practice the student should be 

provided to each passage. OTISS recommends to begin using 3 repetitions. If a student 

fails to show significant differences between the words read per minute score on the 

initial read and the final timed read, increase repetitions (or decrease reading difficulty).  

 

3. The third decision to be made is how to incorporate feedback and/or reinforcement at the 

end of the repeated reading session. Research has suggested that the most effective way 

to increase learning rates of oral reading fluency is to direct the student in a self-graphing 

exercise. Another component that can impact student learning is by pairing self graphing 

with reward dependent on increasing WPM scores. It is recommended that teachers begin 

by using self-graphing and if this does not result in increase WPM scores then they 

should combine reinforcement with self graphing. 

 

RR interventions do much more than just have the student practice reading independently (which 

is done in classrooms daily). The recommended intervention is differentiated from Tier 1 

approaches in several ways.  

 

1. Read material that is at the students instructional level which may not be the case using 

textbooks or books selected by the student.  

 

2. Modeling and/or corrective feedback is provided to the student through the use of LPP 

and/or cold reading with error correction.  

 

3. RR increases opportunities to respond per instructional minute. For example, if student A 

reads “cold” at 50 WPM and reads independently for 5 min, he/she will respond to 250 

words. If the RR intervention results in the student reading 100 WPM, he/she will double 

their practice with time held constant. This maximizes the efficiency of reading practice. 

 

4. Lastly, students get immediate feedback and praise when self graphing is used. This 

highlights skill increases to the student that result from his/her effort and practice and 

provides an occasion for the teacher to provide the student with behavior specific praise.  


